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torytelling, as an extension of children’s litera-
ture, is an excellent means by which children
representing all walks of life and all types of
abilities achieve unity of ideas and establish harmony, both
within and among themselves. As it has done for centuries,

storytelling delights audiences, both young and old.

CHAPTER 3
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Background Information

Storytelling in modern days has evolved into a
multidimensional art. From traditional to pup-
petry to musical to chant, storytelling has become
one of the most promising tools of the new mil-
lennium for serving the diverse needs of children
in our homes, our schools, and our child care
facilities. In this text, storytelling is examined in
ten unique ways. Each method is defined and
described for the teller. Next, step-by-step instruc-
tions are provided and a listing of trade books
appropriate for each method follows.

Storytellers are frequently intrigued when
teachers and others who work with young children
exhibit lictle confidence about storytelling. In fact,
most teachers and those who work with children
are skilled storytellers in their own rights. As they
instruct children in their projects and inspire them
every day to question, laugh, problem solve, think,
and imagine, teachers exhibit many of the qualities
of the finest storytellers. As teachers share stories
about their own lives and the events they learn
about through the newspaper, the radio, the com-
puter or television, teachers are storytellers.

Purposes of This Chapter

It is one purpose of this chapter to help students,
teachers, and others who doubt their expertise in
storytelling to define the wonderful dramatic
qualities that are already present in their daily
interactions with children. Second, this chapter
will help the reader to learn new methods of pre-
senting children’s literature. A third purpose is for
the reader to be able to recognize the qualities that
make different books appropriate for given story-
telling methods. A final, and most important pur-
pose of this chapter, is to help the reader acquire a
love for storytelling that will last for a lifetime. The
joys of storytelling are truly capable of transform-
ing your classroom and your children. Soon, with
inspiration, practice, and perseverance, you will
become a master storyteller.

Preparing to Tell a Story

Regardless of the methods of storytelling the
Teller uses, he or she can enchant and delight

children of all ages and abilities. Through the use
of dynamic body movements, eye contact, an
enthusiastic, welcoming smile, and expressive
facial changes throughout the telling, the Teller
has the power to transform, transport, inspire,
and uplift. Use of an effective voice tone, clear
pronunciation, and projection are three keys to
successful storytelling as well. As the Teller pro-
jects the voice in ranges from a dramatic stage
whisper to a squealing mouse, to a roaring, thun-
dering lion, the audience becomes lost in the
story and mesmerized by the sights and sounds.

Rarely maintaining a stationary position,
the Teller hops, skips, jumps, squats, perches,
climbs, and crawls around the room. The Teller
also involves the audience whenever possible and
remains ever alert to signs of confusion and/or
boredom from the audience. The Teller knows
how and when to adapt the story, by adding more
dialogue, explanations, use of examples, and/or
opportunities for audience participation. The
successful Teller realizes when it is wise to elabo-
rate or extend the story, and, conversely, when it
is time to shorten and end the story. A Teller may
never tell a story the same way twice! Vocabulary,
plot, style, and even settings and characters may
vary considerably between and among tellings of
the same story.

Above all, the successful Teller exudes confi-
dence in him- or herself and in the story being
told. When the Teller loves the story, has experi-
ence with the story, and has learned the story
well, it is difficult for the story to “fall flat” or not
meet the needs of the children. The Teller prac-
tices first, using note cards which summarize
important story events, before a mirror. When the
Teller feels comfortable,. he or she then practices
before a small audience or friend(s).

The Teller asks him- or herself and the sam-
ple audience the following questions during the
practice:

Is my story visually appealing?

Is my telling authentic to the story?

Is my story creative?

Am I animated and enthusiastic?

Do I have fun with my story?

Is my story short/long enough and sufficiently
entertaining?
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With the above, general suggestions at hand,
the Teller now examines the ten types of story-
telling.

Approaches to Storytelling

Teachers become skilled story readers as they learn
to develop the correct use of pausing, intonations,
expressions, and pictures to accompany the text.
Likewise, these same skills translate very effectively
into storytelling approaches. The next discussion
delineates several storytelling methods for pre-
school and primary level children of all develop-
mental levels, talents, and abilities. Although
storytellers today often use even more approaches
than this text can accommodate, ten exciting
approaches are included: Group Role-Play, Tradi-
tional, Adapted Pantomime, Character Imagery,
Draw Talk, Puppetry, Chant, Felt Board, Balloon,
and Musical. Group/Dyad Telling methods are dis-
cussed following the descriptions of many of the
preceding storytelling methods.

Group Role-Play

From a very early age children practice and devel-
op skills in Group Role-Play Storytelling. When
they point a garden hose at the neighbor’s garage
and yell, “Let’s put out the fire!” or serve a tanta-
lizing platter of plastic fruits and vegetables to
friends at a backyard restaurant, children are
engaging in authentic forms of Group Role-Play.
Later, as children develop and witness plays,
read and listen to stories, and observe storytellers
in action, they become more sophisticated in their
Group Role-Play techniques. For example, they

may follow a script, assign roles, use costumes and
props, and change voices, expressions, and body
positioning. Whether primitive or advanced, how-
ever, Group Role-Play is, simply, children’s reenact-
ment of a story they have heard or observed which
involves characters, drama, dialogue, and a plot.

Group role-play of many stories is easily
accomplished using the listing of stories found in
Table 3-2. Stories told in the Character Imagery
Storytelling method are often adapted for Group
Role-Play, for example. Occasionally Traditional,
Puppetry, and Musical stories are used for Group
Role-Play, as well.

Each of the following storytelling methods
is followed by opportunities for students to
engage in their own telling of the stories, using a
single method of storytelling or a combination of
storytelling methods. Students who retell stories
they have heard or observed, using one or more of
the storytelling methods discussed in this chapter,
are engaging in group/dyad telling.

Commonly children witness an adult or
adults telling a story using one of the storytelling
methods. Later the children themselves gather
materials, rehearse the story, and tell the story
to an audience or a small group using the same
techniques they observed the more skilled story-
teller use.

Traditional

We have all told stories in the Traditional style.
Traditional storytelling involves, quite simply, no
props. Yet, storytellers who pride themselves on
vivid facial and voice expressions and hand ges-
tures often excel in the Traditional method of

(N
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Use of gestures and expression in Traditional Storytelling.
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storytelling. This oldest of all methods relies
heavily upon an inviting plot with a few simple
characters, an exciting sequence of events build-
ing to a climax, and a quick conclusion. The use
of a repeated refrain (e.g., “Then he huffed and he
puffed and he blew the house in!”) adds to the lis-
teners’ attention and enjoyment.

Since no props are used in this method,
vocabulary that is unfamiliar to children, such as
multicultural words or phrases, needs to be
explained within the context of the story or direct-
ly defined prior to or just after telling the story.

The storyteller simply sits or stands before the
audience and, using expressive voice tones and ges-
tures, tells the story. Memorization of the exact
story line deters from the natural flow of the story;
therefore, books that depend upon an exact
rhyming sequence and/or precise wording are not
recommended for the Traditional method.

A recommended procedure for telling folk
and fairy tales, which constitute excellent Tradi-
tional material, is to introduce different versions
and compare and contrast those from each coun-
try. Perhaps, for example, each day for three days,
tell a different version of Little Red Riding Hood or
Cinderella. An introduction including props relat-
ed to the story, such as a wolf puppet, a basket of
goodies for “Grandma,” or a red cape for Little
Red Riding Hood, helps set the stage for the Tra-
ditional story; however, these props are not used
during the actual telling.

Multicultural stories that are rich in
imagery, offer a cumulative plot, and are interest-
ing to audiences of all ages, languages, and cul-
tures are ideal for Traditional storytellers. For
recommended titles, refer to those used through-
out the months in this text as well as those listed
in Table 3-2. Bear in mind, however, that many
stories lend themselves to several of the story-
telling methods and/or a combination of meth-
ods. As the Teller gains familiarity with the titles
and storytelling methods, he or she will naturally
discern the appropriate method or methods for
any given children’s literature title.

Group/Dyad Telling

As a follow-up to a story told in the Traditional
style, the children may take turns being the sto-
ryteller. Or, perhaps, the children can each tell

one part of the story in either a random or a pre-
assigned fashion. The emphasis is not on telling
the story exactly as the adult storyteller (or story
reader) did; however, the adult may need to
assist the students in keeping the plot in the
correct sequence. Vivid facial and voice expres-
sions are encouraged. As an alternative, the stu-
dents may wish to retell the story using a revised
sequence of events or simply to retell the story
using a new ending.

Adapted Pantomime

As was the case for Traditional storytelling, Pan-
tomime uses no props. Also, this method relies
heavily upon vivid facial expressions. Most
importantly, however, the storyteller uses expres-
sive movement throughout the story. In a true
Pantomime story, no words are spoken by the
teller. He or she relies, instead, upon gestures and
movement to convey the words, phrases, and sen-
tences in the story. In the Adapted Pantomime
method, oral language accompanies the gestures
and movements, either partially or completely. In
either case, the storyteller dresses in solid-
colored, loose-fitting clothing, preferably in a
dark color such as navy blue, brown, or black. All
words and phrases are demonstrated throughout
the story by the Teller; therefore, this method is
especially appropriate for visually impaired
and/or academically challenged children. Also,
unusual vocabulary words and concepts about
lifestyles and features of other cultures are clearly
demonstrated, through gestures and body
actions, in the Pantomime approach.

An example of an Adapted Pantomime
approach with Tony Johnston’s The Quilt Story is
the following:

Abigail (show girl with pigtails on side of head)
loved (bug self) the quilt (show square frame with
hands). Abigail (show girl with pigtails) wrapped (pre-
tend to wrap) the quilt (show square frame) round
(show circle with hands) her in the quiet (put index
finger to lips; whisper “shbhbh”) dark (cover eyes). Abi-
gail (show girl) saw (finger points to eye) a falling
(kneel or fall down) star (use both index fingers to
“draw” star).

When preparing to tell a Pantomime story, it
is helpful to rewrite the story and circle each verb
and noun that can be depicted through gesture.
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Solid-colored, loose-fitting clothing and optional use of words are characteristics of Pantomime Storytelling.
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Practice several motions for the verbs and nouns,
in front of a mirror, until you “capture” the word
as vividly as possible. You will need to tell the story
at a slow, clear, and deliberate pace, since many of
the words in a story are pantomimed.

A Pantomimed story may be introduced as
follows:

Step 1: Talk about the subject of the story
and relate yourself to this topic.

Step 2: Talk about the subject of the story
and relate your audience to the topic.

Step 3: Show the book. State title, author,
and illustrator. State how the book relates to the
aforementioned theme. Then, placing the book
aside, begin to tell the story.

Group/Dyad Telling
Group storytelling following the adult use of the
Pantomime method includes suggestions similar
to those used for the Traditional method. The
children may decide to dramatize the story one at
a time, or they may collaboratively assign one
child to one image in the story. The story is then
staged in the same sequence as it was told to them
earlier. The use of words, again, is optional, but
may be preferable for younger, novice storytellers.
As a variation the children may elect to
change the words, the sequence of events, and/or
the ending of the story. Later, with practice, they
will successfully create their own stories appropri-
ate to the Pantomime method with little assistance.
Selected multicultural books appropriate to
the Pantomime approach to storytelling appear in
Table 3-2 at the conclusion of this chapter.

Character Imagery

Children delight in witnessing their teacher or
another adult dress as the story’s main character
and act out the story from the point of view of
this protagonist. Likewise, they enjoy imitating
and becoming the main character. The Character
Imagery method bears a resemblance to the Pan-
tomime method, in that they both rely heavily
upon gestures and body movements. The differ-
ences, however, are that the Character Imagery
method is told from the perspective of the main
character and uses verbal language and verbal
expression to portray additional story characters.
Children with mental or visual special needs espe-

2

The Teller “becomes” the protagonist
in Character Imagery Storytelling.

cially benefit from this active, colorful method of
storytelling. Learning of vocabulary words indige-
nous to other lands and cultures occurs naturally
because the key words are dramatized and used
concretely throughout the story.

In preparing to tell a Character Imagery
story, the Teller first prepares the costume of the
protagonist in the book. The Teller practices
telling the story, in first person, past tense from
the point of view of the protagonist. Occasionally,
the Teller “becomes” a secondary character while
telling the story. This is accomplished by chang-
ing voice, gestures, and body positioning. The pro-
tagonist may ease this transformation into other
characters or by announcing, for example, “This is
what the bear sounded like to me...”

While the Teller is talking, he or she pan-
tomimes gestures of the main character of the
story and, occasionally, the secondary characters.
Feel free to use the entire room while telling the
Character Imagery story, greeting members of the
audience, running to escape from a predator, and
tiptoeing in a wide circle, for instance.



The introduction to the Character Imagery
method of storytelling is unique, in that the Teller
dresses as the main character while telling about
the story plot and activating listeners’ prior knowl-
edge. The steps in the introduction are as follows:

1. Show book. State author, title, and illustrator.
(If no book is available, simply state the title of
the story and, if possible, its derivation.)

2. Place book aside.

3. Begin dressing while discussing your own
experiences with the theme of the story.

4. Continue dressing while discussing children’s
experiences with the theme of the story.

5. When nearly finished dressing, refer the audi-
ence back to the theme of the book. Tell them
that you will be telling a story about this book
and its main character.

6. Fully dressed, ask them, “How do you think I
know so much about the main character in
this story?” (Pause for responses.)

7. Proclaim, “Because I AM the main character,

1” (state main character’s name now
and begin telling story.)

Group/Dyad Telling

For the Character Imagery follow-up method, the
same guidelines as for Pantomime are followed. The
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exception is that the children may wish to incorpo-
rate props, such as hats, wigs, costumes, accessories,
and the like. Vivid voice and facial expressions are
encouraged as the youngsters reenact the story they
have observed. Also, the adult may wish to coach the
children on projecting the voice, positioning them-
selves so that all can see, and other stage techniques.

The use of a narrator to facilitate the creative
dramatics is optional. Later, as the children
become skilled at using this method of story-
telling, they may be ready to invent and enact their
own story lines, either using a prewritten script
prepared in a collaborative setting, or through the
unfolding of the story line in ad lib fashion.

Matinez (1993) provides excellent guidelines
for using dramatic story reenactments (DSRs),
explaining that using such techniques strength-
ens children’s understanding of cause and effect,
recall, and sensitivity to emotional responses of
characters from all cultural groups.

Besides the stories found throughout this
text, other excellent selections for the Character
Imagery method include those listed in Table 3-2
at this chapter’s conclusion.

Draw Talk

Frequently authors and illustrators on tour use
the Draw Talk method of storytelling to tell

Character Imagery: One child, following the adult’s lead, becomes the main character.
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Draw Talk involves tracing over pre-drawn pencil lines to tell a story.

their story to an audience. Unless the novice sto-
ryteller is very skilled at drawing, the pictures
from five or six main parts of the story are
drawn lightly, in advance, using a pencil. The
Teller uses five or six sheets of 24” x 36” white
drawing paper or newsprint. Each of these pages
represents one event from the story. Therefore,
best story choices are those which are simple
and contain a few major events suitable for illus-
tration. The Teller uses no more than three
wide-point liquid markers of bright or dark col-
ors. Drawing of pictures is precisely synchro-
nized to the words stated by the Teller.
Therefore, this method is excellent for children
with visual and auditory challenges, as well as
for those who are academically challenged.

Once the five or six pages are pre-drawn, the
Teller clips the pages, in order, to a large easel. Use
of a cover or title page is optional as the first page
of the story. The Teller stands to one side of the
easel, so that the view of the audience is not
obscured. The introduction to the story proceeds
next, as follows:

1. Talk about the theme of story, relative to some
event in your life. For example, in a story about
wishes, the Teller might begin, “Sometimes it
is difficult to believe my wishes will come true.

Once I wanted a swing set for my birthday. I
hoped and wished that I would get it. But my
friends all told me that I would not.”

2. Talk about the theme of the story, relative to
some event in your listeners’ lives. For exam-
ple, continue, “Perhaps you have wanted some-
thing very much. But your family and friends
may have said it could not happen. If this has
happened to you, you will appreciate the story
I am going to tell you.”

3. Show the book. Point to, and state title,
author, and illustrator. State, “In this book,
the main character also wants something to
happen. But his family and friends do not
believe that it will. Watch and listen to my
story and see what happens!” (Begin Draw
Talk story)

Group/Dyad Telling

Involving the group or teams in a Draw
Talk story is relatively easily accomplished. The
adult or child may retell the story, using the
same paper, colors, and lines that were pre-
viously drawn by the adult teller. The child
simply traces over the original lines. As the child
traces the lines, he or she retells the story. The
other classmates each have five sheets of smaller,



blank paper at their tables or desks. Using
crayons, colored pencils, or liquid markers, they
draw along with the child at the easel and,
simultaneously, recreate the five-page story.

As a small group or dyad alternative, the
children may take turns being the storyteller. They
retell the story using large easel paper on which the
guidelines have been previously lightly sketched by
the adult or a talented child. One child may tell
and draw the entire story or each child in a group
of five may tell and draw one page. For dyads, the
children may draw alternate pages.

With experience, children will create and tell
their own Draw Talk stories. In the meantime, the
adult can facilitate their development toward this
goal by providing the children with many simple,
basic books from which they can translate the
words and pictures into large, Draw Talk images
with a minimum of adult guidance.

Recommended multicultural titles for Draw
Talk Storytelling include those found in the fol-
lowing text chapters. Also, in Table 3-2 at the con-
clusion of this chapter, the reader will find other
stories appropriate to Draw Talk Storytelling.

Puppetry

Flexibility of setting, Tellers enlisted, and types
of puppets used vary this storytelling method.
Ranging from elaborate stages with curtains
and painted scenery to no stage at all, or lap set-
tings, puppetry is as simple or as complicated as
the Teller desires. Likewise, puppet types range
from finger puppets to papier maché puppets to
envelope puppets to sock puppets to felc or
cloth puppets. The most important aspects of
this method are expressive and definitive voices
for each character, active and differentiated
manipulations of puppets, and appropriate
story choice. Also, successful puppeteers are cer-
tain that they can be heard and (for formal per-
formances) not seen.

Select stories with a few main characters and
settings. Stories with a good deal of dialogue work
best. If the story you select has limited dialogue,
you may, of course, rewrite it and add conversa-
tion. Next, decide which characters will enlist
actual puppets and which may appear, instead, on
a small or large crowd scene, either painted or col-
ored on the background or held up on a dowel rod
on poster board.

If your story uses only one Teller, the use of
two puppets, at most, is most easily handled. For
two Tellers, four puppets may be comfortably
manipulated; for three Tellers, six puppets, and so
on. After deciding which puppets will be construct-
ed, think about your desired scenery. How many
times will the scene change, necessitating a change
of background? How will this background change
without interrupting or delaying the story line?

If the Teller is using lap scenery, he or she
holds several scenes, in the order in which they
occur, on the lap while seated. Then, as the story
unfolds, the Teller simply removes each scene after
it is used, revealing the next scene underneath.

For stage puppetry, a bottom rim works well.
Onto this ledge, on the lower part of the stage,
place the scenes in the order of appearance. As the
scenes are no longer needed, slide out the front
scene to reveal the scenery beneath it.

The next step in preparing your Puppetry
story is script preparation. Rewrite the book,
noting parts for narrator (if any), and for each of
the characters, in play fashion. Highlight in yel-
low the speaking parts of each character, and
give each Teller his or her designated script. If
you decide to add music and/or sound effects,
note the occurrence of these background noises
on each script. Assign a designated tape recorder
operator and/or sound maker.

Finally, practice the show before a small
audience for constructive criticism about voices
and audibility, movements of puppets, clarity of
story line, and scenery.

You are now ready to stage your show! For
your introduction, proceed as follows:

1. Teller stands in front of puppet stage and
introduces the book. Point to, and state, title,
author, and illustrator.

2. Talk about yourself in regard to the story
theme.

3. Talk about the audience in regard to the story
theme.

4. Relate the theme back to the book and tell the
audience that you will now perform a Puppet
Show, which is about this theme.

S. You may introduce one or more puppets at
this time, before you travel behind the stage
and begin the Puppet Show.
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3. Mold features with newspaper.

Decorating materials

Toilet tissue rolls -

Elmersglue , -
. Tempera paintbrushes

. Styrofoam ball (opttonal)

. Paper towe!s (opt:onal)

et‘newspaper or styrofoam ball‘on top of roll. Tape in place.

4 Wrap Features and secure in place Wlth ‘masking tape

Cover Form:

‘1. . Gather old newspapers.
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glue and/or needle and thread.
10.  Enjoy your puppet!

Tear the papers into 6” x 2” strips. Set aside.

In a large pail, pour one package of wheat paste or plaster of Paris.

Add water and stir until consistency is fairly thick.

Place paper strips into pail with paste mixture. Soak.

Wrap paper strips (thoroughly moist) around prepared newspaper form. Add
“soaked paper towel strips, if desired.

Allow to dry for 3-4 days in a warm, dry spot.

Use tempera paint to cover entire form. Allow to dry.

Decorate form with yarn, buttons, cloth, and/or other materials. Use Elmer’s

Instructions for making papier maché puppets.

Group/Dyad Telling

The Puppetry method lends itself very naturally to
group storytelling, with each child in a group of
four or five manipulating one puppet as they
retell the story. Subsequent retellings will ensure
that every child in the larger group has at least one
turn. Prior to their retelling the story, the children
may meet as a collaborative group to write a script
to follow during the enactment.

Children also delight in creating original
puppet show scripts. Adults simply need to provide
books, tapes, videos, and examples of real-life sit-
uations; children will relish converting these
episodes into puppetry shows. The use of child-
constructed puppets, props, and staging adds to
the personalization and involvement of all chil-
dren. The need for adult guidance may be relatively

strong at first; however, as the children gain experi-
ence as puppeteers, the need for extensive guidance
will diminish. Cross-ability grouping flourishes as
the children collaborate to write scripts, practice
lines, and strive to master the art of puppetry story-
telling,

Suggested titles for puppet show recreating
include those found in the following chapters as
well as those listed in Table 3-2 at the conclusion
of this chapter.

Guidelines for constructing papier-miché
and puppets are provided here.

Chant

The Chant method is similar to the Traditional
method with a few important exceptions. First,
the Chant method involves the use of a gesture, on
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the part of the Teller, indicating to the audience to
join in on a certain sentence or phrase. This ges-
ture is introduced before the telling begins and is
practiced a few times with the audience immedi-
ately before beginning the Chant story.

Second, the Chant approach, unlike the Tra-
ditional approach, involves the mandatory use of
a story with a repetitive element so that, approxi-
mately every fifteen seconds throughout the story,
at the Teller’s predetermined gesture, the audience
helps to tell the story. The Teller ends the story
with this gesture and the chant of the phrase or
sentence by the audience.

Some editing of the story may be necessary in
order to ensure sufficient and regular audience par-
ticipation. In other words, the Teller may insert the
repetitive phrase several extra times, to ensure max-
imum audience involvement and sustained interest.

As the Teller prepares the Chant story, he or
she locates a copy of the book from which the story
is derived. The Teller then rewrites the story onto a
few pages, using the entire story, or editing the
story for shortened length. Next, the Teller inserts
the repetitive chant throughout the story, so that
the audience is involved every 15 to 30 seconds,
approximately. The Teller may wish to highlight the
repetitive phrases in yellow so that during practic-
ing the Teller will learn the appropriate places to
pause from the telling, show the practiced gesture,
and have the audience join in on the chant.

The introduction to the Chant method is as
follows:

1. Talk about the story’s theme, relative to some
incident in your own life.

2. Talk about this same theme, relative to some
possible incident in the children’s lives. (You
may ask the audience questions at this time.
However, be prepared for the children to
begin their own storytelling and allow extra
time for this!)

3. Show the book or tell the title and origin of
the story. State the book’s title, author, and
illustrator, if known.

4, Talk about the theme of the story relative to
your incident and the incidents the children
discussed. Tell the group that you will be telling
them a story about this theme. Put book aside.

5. Ask the children to help you with one final
aspect of the telling, before you begin. Show

them a signal (such as a thumbs up sign, rab-
bit ears, a clap, etc., depending upon your
story theme). Ask them to say a given phrase
or sentence each time you show this gesture or
symbol. For example, in the story Millions of
Cats by Wanda Gag, the Teller shows cat ears as
the chant symbol. Each time the Teller shows
cat ears, the audience chimes in on the oral
phrase. For this, it is helpful to print the chant
on a large poster in advance, and display it
beside the Teller, or somewhere else easily vis-
ible. The chant for this story is “hundreds of
cats, thousands of cats, millions and billions
and trillions of cats; cats here, cats there, cats
and kittens EVERYWHERE!”

For a story about love, the Teller might
show the Sign Language symbol for “I love
you” and invite the audience to sing along
with the repetitious chant each time the Teller
shows the signal.

Group/Dyad Telling

At times, a story may contain more than one
repetitive chant. For Chant Storytelling, the Teller

Teller using “I love you” sign for Chant Storytelling.
(Courtesy of Joy-O-Loons).
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may introduce and practice up to two chants
with the audience before the telling begins. The
Teller may use a different and separate signal for
each of the two chants.

Group involvement in the Chant Story-
telling approach occurs frequently in the origi-
nal storytelling itself. However, if the teacher
desires even more group involvement, he or she
may encourage the child to become the story-
teller. Changing the story line and/or the ending
are other variations. One creative class, for
example, changed the title of Viorst’s Alexander
and the Terrible, Horrible, No Good, Very Bad Day to
Alexander and the Wonderful, Marvelous, Awesome,
Very Good Day. Using the thumbs-up symbol, the
storyteller cued the audience when it was time
to join in on the phrase. The revised story event,
which the children had written earlier in a col-
laborative group setting, depicted a day—unlike
the original story—in which everything went
“just right!”

Selected multicultural titles for the Chant
method include those selected stories in Chapters
4-1S of this text. Other appropriate Chant stories
are listed in Table 3-2 at the end of this chapter.

Felt Board

Often called flannel board, the Felt Board method
involves the use of a large board (approximately
two feet in width by three feet in length). This
board is covered in a sheet of felt which is three
inches wider and longer than the board, to allow
for tucking the extra fabric behind the board. Use
masking or duct tape to secure the felt sheet in
place, making certain the felt is smooth and
unwrinkled on the front side of the board.

A black felt board is most commonly used;
however, the Teller may easily add another color to
the board simply by covering the black layer with,
for example, light blue, green, white, or any color
which relates to the story theme and setting.

Felt pieces are cut from patterns or drawn
free hand. If the book’s illustrations are sufficient-
ly large and clear, the Teller may place a sheet of tis-
sue paper over top of the book’s images. Then the
Teller traces the desired patterns directly from the
book.

Felt pieces are usually no smaller than three
inches in size to allow for visibility to all viewers.
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If decorations are desired on the felt pieces, the
Teller may add rick-rack, yarn, rolling eyes,
cotton, imitation jewels, fabric, or additional felt.
Use of liquid markers and/or paint on the felt
pieces is usually disappointing, as the effect is
blurred and not as professional in appearance as
the other materials.

When the background of your felt board is
very close in coloring to the felt images which will
be used, the Teller is wise to mount the entire felt
piece on a contrasting piece of felt which is about
1/8 of an inch larger all around than the original
felt piece. Consider, for example, the old story of
Anansi the Spider. The black spider brothers and
the father, Anansi, will not be clearly visible upon
a black felt board. Yet, if the Teller wishes to use
the black board, he or she can mount each spider
upon a slightly larger white spider shape. Now,
the white spiders’ background will contrast very
well with the black felt board background.

In preparing to tell the Felt Board story, the
Teller decides how many scenes the story will have.
The Teller then constructs the appropriate pieces.
Next, the Teller writes out the story on a few pages
of paper, highlighting each change of felt piece
and/or scenery. It is imperative that felt pieces be
given a “reason” (or cue) for both placement and
removal, such as, “the brown, fuzzy rabbit hopped
into the barnyard” (place rabbit now). For removal,
the pieces are “eaten, walk away, disappear, leave
to find a friend,” and so on. Exact synchroniza-
tion of felt pieces with words the Teller uses is also
an important key to quality Felt Board Story-
telling. Youngsters with mental, visual, behavioral,
and/or auditory challenges, as well as children
from all cultures and abilities, benefit greatly
from this multisensory approach. Felt Board
Storytelling is generally best suited to ages two
through seven, because of its simplistic and con-
crete nature.

An introduction to the Felt Board approach
might proceed as follows:

1. Discuss the story theme, relating an event in
your own life to this theme.

2. Continuing with this theme, relate an event in
the children’s lives to this theme.

3. Show the book. State title, author, and illus-
trator. Explain that this book also relates to
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the theme discussed eatlier, and that you will
be telling the group a story using the Felt
Board method of storytelling. State a few
reasons for the children to watch and listen
as you tell the story.

Group/Dyad Telling

After observing a Felt Board story, children are
invariably eager to manipulate and explore the
beautiful and colorful felt pieces. This curiosity
is easily channeled into their retelling of the
story. One child may retell the entire story or
children may decide, before the reenactment, to
assign individuals with specific pieces and/or
parts of the story. For example, Lee may manip-
ulate all the scenery pieces, while Hans manipu-
lates all the characters in the story. Each is also
responsible for telling the story related to the
placement of the pieces. Alternatively, Juan may

tell the beginning, Maria may tell the middle,
and Felicia may conclude the story. While
telling, each youngster places the pieces on the
felt board that correspond to these sequential
parts of the story.

As a variation, invite the children to retell
the adult’s version of the story in a creative, new
manner using the original pieces. After the chil-
dren become experienced with the mechanics of
the Felt Board method, the adult encourages
them to write their own Felt Board stories
and/or to transform existing stories they have
written into Felt Board stories. Having glue, scis-
sors, and felt available will encourage children to
create their own felt board pieces to complement
their original stories.

Selected Felt Board references for grades K-1
are contained in Table 3-2 at the end of this chap-
ter. Throughout Chapters 4-15 of this text, several
Felt Board stories are also included.
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Words mounted on felt accompany felt pieces.
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Balloon

Balloons are used by some storytellers to help create
a story. As the story unfolds, twist and tie the bal-
loons to replicate the shape of the main character or
several characters in the story. You may wish to fill
the balloon with air before your story begins; or, you
might fill the balloons during the storytelling

Another creative use for balloons during sto-
rytelling is to use the balloon for sound effects, such
as a “Pop!”, a squeaking mouse, etc. When used in
this manner, an assistant may use the balloon(s) so
that the audience does not see them. However, some
stories lend themselves to the Tellers showing the
balloons and how they create the sound effects.

For introducing the Balloon story, the Teller
may follow the same format as used for Felt
Board. However, adding a balloon figure as part of
the introduction may provide an even more moti-
vating beginning to a story told in this unique sto-
rytelling method.

Group/Dyad Telling

With the use of some creativity and imagination,
Balloon stories are readily transformed into group
and dyad storytelling methods. For example, in a
balloon story give each child a balloon in the shape
of the character or animal found in the story. Or, if
they wish to and can manage the task, children may
construct their own balloon characters. As you tell
the story, the child holding the character which is
named comes forward, to the center of the group,
and pantomimes the actions of that character.

Selections for the Balloon storytelling
method are found in Table 3-2 at this chapter’s
conclusion. Also, the reader will locate Balloon
stories in Chapters 7 and 9 of this text.

Musical

A wide variety of stories can be told using music.
As mentioned previously, Felt Board stories are
often supplemented with a musical background.
Likewise, a Chant story may use a ditty or song
chant at the given signal by the Teller. Another use
of music in stories is to assign different singing
parts to various characters; throughout the story,
they sing to each other.

Keeping an assortment of instruments from
around the world intrigues children and invites
them to participate. At the same time, Musical
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Teller twists, turns, and ties balloons, creating characters.

stories are enhanced by the wide variety of sounds
these exotic instruments provide. Explore, for
example, the sounds of maracas, kazoos, bagpipes,
accordions, and African drums.

Use of homemade instruments is another
option for the Musical story. Kitchen pans and
spoons, aluminum foil, newspapers, and pie tins
all capture both the children’s imaginations and
the story’s adventure.

Group/Dyad Telling

In a Musical story, as the sound of a certain
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